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Today’s learning objectives

In this hour, we will explore research, strategies and resources
to support explicit vocabulary instruction:

* Models of reading

» What it means to truly know o word
- Ways we learn new words

« How fo choose words for instruction
« Tdeas for the classroom
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Reading Rockets: Models of Reading Imoage Credit: UFLT Foundations Manual

Models of Reading:

LANGUAGE COMPREHENSION

BACKGROUND KNOWLEDGE
(tacts, concepts, etc.)

VOCABULARY
(breadth, precision, links, etc.)

LANGUAGE STRUCTURE
(syntax, semantics, elc.)

VERBAL REASONING
(inference, metaphor, etc.)

LITERACY KNOWLEDGE
(print concepts, genres, elc)

WORD RECOGNITION

PHONOLOGICAL AWARENESS
(syllables, phonemes, etc.)

DECODING
(alphabetic principle,
spelling-sound correspondences)

SIGHT RECOGNITION
(of familiar words)

Reading Rockets: Models of Reading
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Models of Reading:

ACTIVE VIEW OF READING

WORD
RECOGNITION
This is & reader model.

Reading is also impacted by text,
task, and sociocultural context.

BRIDGING
PROCESSES

LANGUAGE COMPREHENSION

Reading Rockets: The Active View of Reading
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The Active View of Reading: Howv it differs from other models

Highlighted in Active Reading
Classrooms:

ACTIVE "IN « Bridging processes — strengthen

1 1 1 I | both word recognition and language

Bl READING « Self regulation — students are not
[ | [ ] passive participants in reading

CLASSROOMS

Jennifer Kelly

* Highlights the importance of

——— cultural knowledge os part of the
i eion g way we understand language
around us
Kelly, Active Reading Classrooms pOpEY#

* Why Teach Vocabulary?

* A rich vocobulary supports learning about the world, new ideas,
and enjoying the beouty of language

» A rich vocabulary enhances what an individual wonts to say ond
write

» Vocabulary knowledge is strongly related to reading proficiency
> tightly related to reading comprehension: primary,
intermediate, high school ond adults

READ WRITE SPEAK LISTEN LEARN

Bringing Words to Life — Beck, McKeown, Kucan pOpEY#

‘ Why Teach Vocabulary?
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‘ Comprehension begins...

*With oral longuoge and the capacity to understond spoken language

(listening comprehension)

» through conversation

* through hearing and expose children to:
sharing personal e new ideas
stories * » new vocabulary

 through interactions * new concepts

with rich text

Shifting the Balance K-2: Burkins and Yates

then children con
access these for
themselves by
reading increasingly
complex texts

POPE Y8
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‘Bven if we spend lots of instructional time
teaching decoding and strategic reading,
students will continue to struggle to
comprehend ftext unless we also support
their vocabulary development.”

A Teacher’s Guide to Vocabulary Development Across the Day: Wright popEY#

&

“The goal of vocabulary instruction is not to learn
words for their own soke. The goals is for students to
apply knowledge about words ond their meanings to
better understand what they're reading and to expond
the possibilities for expressing their own ideas.”

Shifting the Balance 3-5: Burkins, Cunninghom & Yotes
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‘Whaf it means to really know a word... | = €5

e L can share an informal explanation

e [ can use a synonym or anfonym

» T can give categorical informotion

« I con recognize nuaonces between similar words

e I con recognize word parts (morphological understanding)

« I con connect to personal experience/context

e I con recognize multiple meanings — bark/bark

A Teacher’s Guide to Vocabulary Development Across the Day: Wright
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‘ How do we learn new words?

When we engage in conversation

Q What con this look like in the classroom?
¢ Reqularly and infentionally using sophisticated
language throughout the day for students of
all ages
e The more interesting words we use around
students the more words they will pick up
and use themselves

POPEY<S

Shifting the Balance K-2: Burkins and Yates

* How do we learn new words?

When we are read to ond we read o lot ourselves

What con this look like in the classroom?
* Read aloud in o fantastic way to explicitly teach new
vocobulary
* select texts with intention — relate to content
area
* read first for enjoyment, then re-read
across doys
* Plon ahead for student friendly definitions
* Independent reading time, small groups, partner reads

A Teacher’s Guide to Vocabulary Development Across the Day: Wright
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‘ Active Processing looks and sounds like...

Children are more likely to learn when they con actively engage
with a word and its meaning, rather than passively receiving
information from the teacher

» Discussing images related fo a new word

» Discussing and exploring objects ie. o thermometer

» Using movement — demonstrating migration by walking from one
side of the room to the other

» Thinking of real life examples — a time when you felt exuberant

« Discussing multiple meanings of a word —_season (your food),

season (winter, spring)
o Thinking about/noticing meaningful parts of words (morphology) —

tricycle, triongle, tripod

* Using new vocobulary in writing

A Teacher’s Guide to Vocabulary Development Across the Day: Wright
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How do we learn new words?

When we learn new things!

What can this look like in the clossroom?

We con plan to support vocobulary development during
content area learning:

» First, we want to identify the content we want to learn

« Next, curate informational text sets

» Then, moke an ambitious list of words to teach

» Consider how and when you will teach the words
 Finally, plan for ways students will be actively engoged in

word learning

A Teacher's Guide to Vocabulary Development Across the Day: Wright
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How do we learn new words?
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A Teacher’s Guide fo Vocabulary Development Across the Day: Wright




How do we learn new words?

» Repeated exposure in meaningful context

e We learn words that are relevant, meaningful ond
useful

» We learn words when we have opportunities for
active processing

A Teacher’s Guide to Vocabulary Development Across the Day: Wright pOpEY‘

Into the classroom...

To inspire WORD CURIOSITY

The Word Collector by Peter H. Reynolds

POPE Y8

Into the classroom...

To inspire WORD STUDY

wordtoraue fom  Wow . wees e wewhom W Sepemteows Db comat  Mye

Engage with the page
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Engage with the Page poPEY‘




Into the classroom...

“In order to create opportunities for
young children to learn new words, we
need to build their knowledge of the
world and moke sure that they are
learning new things.”

A Teacher’s Guide to Vocabulary Development Across the Day: Wright
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Into the classroom...

ReadWorks Article-A-Day™

Build knowledge, vocabulary, and stamina with a routine that students love.

To inspire " :
Content Reading a@c— =Y

Setsof6109 Nondiction topics For grades Research-based
articles that are 10 build Kindergarten to 6% classroom routine with
related by topic Knowledge writing & oral sharing

All you need is 10 minutes each day for the routine. Students will Gain the most by reading 4 or more articles.
from an Article-A-Day set each week and doing the routine for 15 or more weeks in the school year.
Article-A-Day can be done digitally, printed, or projected!

Plan an entire year with our K-6 Scope & Sequences: hiips /iwww readworks org/scope-and-sequence

Step 1: Set the purpose for the routine
® “Words are where humans store knowledge. So we wil buld our knowledge by reading these articles. We
wil also increase our vocabulary. improve our reading stamine, and enjoy reading every day.”
Step 2: Students read or listen to an article
© I students cannot read independently, they can listen 1o the audio, of you can read the article aloud

Step 3:The “Book of Knowledge”

© Students write o type two of three things that they learned from the article and woukd bke to remember in
thei Books of K
o I students cannot write yet. they can draw their responses.

Step 4: Share Knowledge!

®  Ask a few students 10 share with the ciass what they leamed from reading.
o Create a "Class Book of Knowledge where you record this information. You can do this in Assignments &

POPE Y8

Read Works: Article A Day

Into the classroom...

“The more information children have about how
words and language work, the more powerful they
will feel as strotegic word-solvers”

Some word solving strategies include:
e Context Clues
» Word Parts

Its not one strategy or another, its about
BEING STRATEGIC

A Teacher’s Guide to Vocabulary Development Across the Day: Wright
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Into the classroom...

High Leverage Instructional Routines to Support
Independent Word Solving

Explicit Morphology Instruction
e Teaching one new affix or root per week adds to their word solving toolkit

MORPHOLOGY

The study of the structures of words
that contribute to meaning,

BASE =T BASE SUFFiX
morph) + [0 ) + [logs ) + v ) - Forph) o o v

Yo, shope’ poak, teir

Can Do Kids Academy
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Into the classroom...

~ High Leverage Instructional Routines to Support
Independent Word Solving

Explicit Morphology Instruction
e Teaching one new af fix or root per week adds to their word solving toolkit

LET'S PRACTISE BUILDING WORD SUMS

SYNTHETIC WORD SUMS

Build word sums using the <pack> matrix.
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Into the classroom...

High Leveroge Instructional Routines to Support
Independent Word Solving

Shades of Meaning:
e Teaches that synonyms can be closely related but still dif fer in small ways
¢ Helps understand nuonces as readers

e Supports strong word choice os writers

Shifting the Balance 3-5: Burkins, Cunninghom & Yotes
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Into the classroom...

POPE Y8

Into the classroom...

High Leverage Instructional Routines to Support
Independent Word Solving

Word Collection Notebooks — individual or closs:

For children to learn many words we need to empower them to:
* Become aware of an inferested in new words
 Develop word awareness

» Notice when they encounter new words

Shifting the Balance 3-5: Burkins, Cunningham & Yates Image from: The Word Collector by Peter H. Reynolds pOpEY#

Inclosing..

“The more words he knew the more clearly he
could share with the world what he was thinking,
feeling ond dreaming”

The Word Collector by Peter H. Reynolds
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Sources

Books & Presentations

Active Reading Clossrooms — Kelly, 2023

Bringing Words to Life — Beck, McKeown, Kucan, 2013
Shifting the Balance — Burkins & Yotes, 2021

Shifting the Balance 3-5: Burkins, Cunninghom & Yates, 2024

Digital Resources
Vocabulary Development Across the Day — Wright, 2021

Maryanne Wolf

Into the Classroom Podcast

Reading Rockets: Models of Reading

Reading Rockets: The Active View of Reading

Engage with the Page
Read Works: Article A Day

Can Do Kids Academy
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